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Objectives
Participating teams should be able to:

Identify the practices that reflect the ideology and values of Positive Behavior
Suppott.

Identify the 3 levels of continuum of support.

Demonstrate an understanding of the model of the functional assessment process,
including rationales and mechanisms for team establishment.

Explain the relevance of information gathering and hypothesis deve lopment in the
process of Positive Behavior Support.

Define behavior in observable and measurable terms.

Demonstrate competence in using structured interviews, conducting file reviews,
and in utilizing direct observation and data recording strategies.

Describe the components of comprehensive behavioral support and identify
supports that would address these components.

Describe the dynamic nature of Positive Behavior Support, and the issues
associated with making the process work in schools.

Identify metho ds for monitoring and evaluating the outcomes of behavioral
supports.
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Training Focus: Functional Assessment Based Student Support

PBS for individual students is a process of goal setting, functional assessment, plan
design and implementation and evaluat ion. This process is most effective when
implemented by a team that includes individuals who provide direct support to the
student. The process is intended to promote changes in behavior, as well as overall
quality of life for students. This training wi Il focus on systems and strategies needed
to provide support for students at the tertiary level. To do this, we must address

both (1) the fluency of personnel methodology and (2) the systemic capacity to
assessment and provide sustained support for indivi dual students.



Building a System to Conduct & Sustain Function -Based Supports at the Tertiary Level

Step One: lIdentify the goals of the intervention
To assess and support student, the following must be developed:

/EAn identified team

/CEA referral form

/CEA process to schedule meetings OR regularly scheduled meetings
/EA process to invited relevant stakeholders to the meeting.

/CEA system to relieve teachers so they are free to attend meetings
Step Two: Gather relevant information

To efficiently assess the stu dent, the team should have a system in place that enables data to be
gathered using the following assessment strategies

/[ERecord Review *
/CEEnvironmentaI Inventory*
/Elnterviews*

/[EDirect Observation*
*Forms Included

Step Three: Develop summary statement(s)
The team will meet after all the data has been collected to:

/EAnaIyze patterns of behavior

/CEIdentify Antecedents (contexts)

/CEIdentify Consequences (functions)
/EDetermine function (function matrix)
AEGenerate a summary statement

Step Four: Develop behavioral support  plan

After the team has developed the summary statement, they will use that information to develop a
support plan. Important considerations in the plan development are:

/[Elntervention Decision Model

/CECrisis Management

/EGeneraIization and Maintenance

/CEContextuaI Fit

Step Five: Implement and monitor outcomes

The team must develop systems to

/CEIdentify training and resource needs of those who implement the plan
/EMonitor student outcomes

/[EMonitor implementation integrity

/CEReguIarIy review progre
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Step One: Identi fy Goals for Intervention

Based on the available information, the team identifies the specific concerns
and goals:

e what the student is doing that is problematic (observable behaviors).
e to what extent (e.qg., frequency) these behaviors are occurring.
e what broad goals the team hopes to achieve through intervention

Building the System

To assess and support student, the following must be developed:

AE An identified team

AEA referral form

AEA process to schedule meetings OR regularly scheduled meetings
AEA process to invited relevant stakeholders to the meeting.

AEA system to relieve teachers so they are free to attend meetings
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Request for Assistance
SOCIAL/ EMOTIONAL/BEHAVIOR CONCERN

Date: Teacher/Team

IEP: Yes No (Circle)
Student Name: Grade
Grades retained Previous/current service

Parent initiated referral? yes/no

Situations Problem Behavior Most Common Result

What have you tried/used? How has it worked?

What is your behavioral goal/expectation for this student?

What have you tried to date to change the situations in which the problem behavior(s) occur?

¢ Modified ¢ Changed seating ¢ Changed schedule | Other?
assignments to assignments of activities
match the
studekilsds
¢ Arranging tutoring ¢ Changed ¢ Provided extra
to improve the curriculum assistance
student ds
academic skills

Have you tried to date to teach expected behaviors?

¢ Reminders about ¢ Clarified rules and ¢ Practiced the Other?
expected behavior expected behavior expected
when problem for the whole class behaviors in class
behavior is likely
¢ Reward program ¢ Oral agreement ¢ Self-management
for expected with the student program
behavior
¢ Systematic ¢ Individual written ¢ Contract with
feedback about contract with the student/with
behavior student parents

WHEN ADDRESSING THIS PROBLEM, PLEASE CONSIDER THE FOLLOWING QUESTIONS:

1. When is the problem behavior(s) most and least likely to occur?
) On particular days of the week (e.g. Monday) or times of day (e.g. right after
recess)?
) During or after interactions with certain people (e.g., during small, cooperative
group projects)?
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During certain types of activity or tasks (e.g. during apparently difficult or boring
work).

In connection with particular features of the physical environment (e.g. noisy,
crowded)?

Features of routine (e.g. when there are unexpected changes or when a preferred
activity is canceled)?

Medical or physical factors (e.g. apparent hunger or lack of sleep)?

Other influences?

2. What do you think the student(s) may gain from the problem behaviors?

Attention? What kind of attention? From whom?
Avoid an apparently difficult or boring activity?
Avoid teacher interaction?

Get control of a situatio n?

Avoid embarrassment in front of peers?

Summary of Behavior

Setting Events & Predictors Behaviors of Concern Maintaining Consequences

3. Are there appropriate behaviors that the student could use that would make the
problem behavior unnecessary?
4. Teacher support team decision

¢
¢

¢

Some suggestions regarding interventions to try.

Referral to a different team for assessment (speech hearing,
academic):
Formation of an action team to conduct a function al assessment and develop a
plan of support.

5. Date for follow -up.
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Defining Target Behavior

I n education, we describe the behavior of our
moody. O 0Sheds an angry chil d.ikeweall pubupi s t ot a
certain images based on the words used, the descriptions are frequently vague and

based on broad generalization. Such descriptions do not provide us with the precise

information we need to understand the behavior or to develop a planto  support the

student. A behavioral perspective presents a way of pinpointing behavior by refining

these broad generalizations into specific, observable, measurable definitions.

Most behaviors can be classified as either behavior excesses or behavior deficits.
Behavior excesses are behaviors that occur too frequently, with too much force, or
last too long. Behavior deficits occur infrequently, with little force, do not last a

long time, or occur too quickly after a stimulus. Both excesses and deficit s may be
described and measured in terms of frequency (rate), intensity (magnitude), duration
or latency.

Frequency: how often a behavior occurs
Intensity: the amount of force with which a behavior is performed.
Duration: how long a behavior lasts

Late ncy: the amount of time between the presentation of a stimulus and the
initiation of the behavior.

Behavior is any event or action that is observable and measurable. That means that it
can be seen, counted and repeated. Behavior involves the following elements

Behavior includes actions (what people do).

Behavior can be seen (it is observable).

Behavior can be counted (it is measurable).

Behavior includes events in addition to ac
behavior that does not involve obser vable action. For example, sitting still

requires no overt action, yet is it still a behavior.

1 Behavior is repeatable; the person can do it again.

= =4 =4 A

Thus the definition of behavior has 5 elements . Behavior is any action or event
that can be seen, counte d, and repeated. Using this definition will help you begin
thinking and talking very specifically about behavior. Synonyms for behavior include
activity, action, performance, response, responding, and reaction.

Writing acceptable definitions of behavi or.

The name we give to a particular behavior is not important. It is far more critical
that we use objective and precise language to define a target behavior to identify to
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those involved in the behavior change program what behavior is under considerati on
and it should communicate to others the general class or type of behavior in question.
Behavior that is operationally defined clearly communicates to all exactly what the
behavior of concern looks like. When describing behavior in operational terms, w e
include statements of frequency (how often the behavior occurs), topography (what it
looks like), locus (where it occurs), duration (how long does it last), latency (how long
between the prompt or stimuli and occurrence of the behavior) and force of inte  nsity
(how much effort is put into the behavior).

For example, a student has been described by a teacher as being physically
aggressive. To clarify what behaviors are causing concern, a more specific description
of the behavior is needed. With prompti ng, the teacher was able to more precisely
describe O0aggressived behavior as pinching an
the behavior looks like (topography), she further clarified that the student will grab

the hands and arms of other students and tw ist their skin or dig his nails into their
skin. Prompted further, the teacher reported that the behavior occurs 4 or 5 times a
week (frequency). Asked how long it lasts when it does occur (duration), she was

able to state that it usually lasts 5 to 10 s econds, until an adult intervenes or the
student who is being pinched cries out. Asked about the intensity of the behavior,

the teacher stated that it frequently results in bruises and bleeding.

Defining Target Behavior: Testing your definition

Think of a student for whom you would like to develop a support plan and write
an operational definition of that stu
asking yourself the following questions:

1. Can you count the number of times that the behavior occurs in , for
example, a 15 minute period, a one -hour period, or one day? Or, can
you count the number of minutes that it takes for the child to perform
the behavior? That is, can you tell someone that the behavior occurred
O0XO0 number of yoburansver showddba yes) (

2. Will a stranger know exactly what to look for when you tell him/her the
target behavior you are planning to modify? That is, can you actually
see the child performing the behavior when it occurs? ( your answer
should be yes)

3. Can you break down the target behavior into smaller behavioral
components, each of which is more specific and observable than the
original target behavior? ( your answer should be no)
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Step Two: Gather Information

Members of the behavioral support team gather in formation through
a variety of sources:

. review of existing records.

. interviews of support providers.

. direct observation of patterns, antecedents, contexts, and
consequences.

Building the System

To efficiently assess the student, the team should have a system in place that enables
data to be gathered using the following assessment strategies

FERecord Review *
AEEnvironmental Inventory*
FE Interviews*

AEDirect Observation*

*Forms Included
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Archival Review
Watson, S.T. & Steege, N.W. (2003)

Data Source What to look for

Why?

Notes

Patterns of absences
and total number of
absences

Attendance
History

May give clues about
antecedents for
problem behavior and
possible skill deficits
from lack of
opportunity to receive
instruction.

Current and historical
results of
standardized testing

Standardized
test scores

May indicate
academic subjects
and activities that are
most difficult for the
student (skill deficits)
and may be helpful
for identifying at
what age/grade the
deficits became more
pronounced (useful
for planning
curriculum based
measurements)

Vision and hearing
problems as well as
other problems that
may be related to
school performance

Helpful for identifying
conditions that may
exacerbate existing
problematic behavior
or increase the

}l:/ilgt%l::yal (g.g. m_otor likelihood pf other
difficulties, head problematic use
traumas, long-term behaviors.
illnesses, current
medication use
Frequent changes in Points to possible
address, foster home | establishing
placement, recent operations or setting
occurrence of events that may be

Social history stressful events (e.g. impacting school

divorce, remarriage
of parent, death,
number of schools
attended)

behavior.
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Types of problematic
behaviors, times and

Helps to identify
patterns of behavior

locations in which (antecedents),
they occurred effective and
disciplinary penalty ineffective
Disciplinary ?mposed, and _ discipli_nary
history mcrease/d_ecrease in stratggles, a_nd .
frequency/intensity possible maintaining
of problem behavior. consequences, and
{e.qg., Office Disc helps chart the
Reports, SMC, Buddy | progression of
Rooms} problematic behavior.
Other assessments Possible changes in
that have been function of behavior,
Previous conducted that focus previous antecedents,
related on academic skills, history of behavior
assessment behavioral and interventions,
results functioning, language | and programming
skills, etc. decisions.
Formal and informal Identify interventions
interventions that are | that have been
documented in some | successful or
way. unsuccessful and why
Previous they were or were not
Individually successful: if
developed successful, why are
interventions they not currgntly_
being used; likewise,
why are unsuccessful
interventions
continuing to be
applied?
Instructional goals Provides information
and objectives, on the degree to
how/if they are being which the behaviors
taught, how/if they of concern are being
IEP are being monitored, addressed in the

and other data
supporting student
performance

classoom and on the
extent to which the
teacher collects and
records behavioral
data.

Watson, S.T. & Steege, N.W. (2003)
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Classwide Systems of PBIS Worksheet

AEThe teacher has taught the students the classroom rules.

AEClear routines have been taught and are in evidence.

AEThe teacher uses precorrects before transitions.

AEThe teacher clearly tells the students what to do one step at a time
AEThe teacher gives the students time limits.

AEThe class is actively engaged the majority of time, with little down time.
AEThe students complete their work on time.

AEThe teacher monitors the students as they follow directions

AEThe teacher praises students when they follow direction (4:1 ratio of praise
statements to correction statements)

AEThe teacher provided consequence for students who do not follow directions.

Class Improvement Plan

Problem:

Goal:

Strategies to incorporate:
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ENVIRONMENTAL INVENTORY

Rate each feature using the following scale:

12

1 =inconsistent or unpredictable €ééé. 5 = consistert a
Physical Space: Is physical space organized to allow access to instructional
materials?

e  Work centers are easily identified and corresponds with
. . 12345
instruction
e Traffic flow minimizes physical contact between peers and
C " R 12345
maxi mi zes maobbiyc her 06s
Attention: Does the teacher gain the attention of the students prior to instruction?
e A consistent and clear attention signal is used across
; . 12345
instructional contexts
e Uses a variety of techniques to gain, maintain, a nd regain
: 12345
student attention to task.
Time: Does the teacher initiate instructional cues and materials to gain, maintain,
and regain student attention?
e Materials are prepared and ready to go. 12345
e Pre-corrects are given prior to tr ansitions. 12345
e Common intrusions are anticipated and handled with a
consistent procedure. Unexpected intrusions are minimized 12345
with an emphasis on returning to instruction.
e Students engaged at high rates during individual work 12345
e  Downtime (including transitions) is minimal 12345
Behavior Management: Does the teacher have universal systems of PBS in place?
e Rules are posted 12345
e Rules are referred to at appropriate times 12345
e  Students receive verbal praise for following rules 12345
e Corrections are made by restating the rule/expectation and
. ) . 12345
stating the appropriate replacement behavior.
e Continuum of consequences for encouraging expected
: 12345
behaviors
e Continuum of consequences for discouraging expected
: 12345
behaviors
e Maintains a 4:1 ratio of positive to negative statements 12345
Routines: Does the teacher have procedures and routines that are clear and
consistently followed?
e Startofclass 12345
e  Working in groups 12345
e  Working independently 12345
e Special events (movies, assemblies, snacks, parties) 12345
e  Obtaining materials and supplies 12345
e Using equipment (e.g. computer, tape players) 12345
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e Managing homework and other assignments 12345

e Personal belongings (e.g. coats, hats) 12345

e Entering/exiting classroom (e.g. using restroom/drinking 12345
fountain, going to library, moving around room

Curriculum and Cont ent: Does the teacher implement effective instruction

strategies?

e Assignments can be completed within allotted time period 12345

e Content presented at student level resulting in high rates of 12345
engagement

e Frequently checks student le arning for understanding 12345

e I nstructional focus builds onl12345

e Gives clear set-up and directions for task completion 12345

Based on the observation, summarize strengths and weaknesses of uni versal PBS

implementation.

Adapted from Sugai, 1997; Platt, Tripp, Ogden Fraser, 2000
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Brief Functional Assessment Interview

Student: Date:

Behavior(s) of concern:

Predictors:(when, where, with whom, with what, routines):

Maintaining Function(s) (attention, objects/food, avoid demands/tasks, avoid social
contact, obtain activity):

What makes it worse (setting events: sleep, diet, schedule, home problems, etc.)

Summary statement

Setting Event—>  Predictor —  Problem Behavior—> Maintaining
Function
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Step 1

St 2

Step 3

Step 4

Step 5

Functional Assessment Checklist for Teachers and Staff (FACTS -Part A)

Sudent/ Grade:
Interviewer:

Student Profile:

Date:

March, Horner, Lewis-Palmer, Brown , Crone, Todd & Carr (2000)

Please identify at least three strengths or contributions the student br

Respondent(s):

ings to school.

Problem Behavior(s ): ldentify problem behaviors

___ Tardy

Unresponsive
____ Withdrawn

Describe problem

behavior:

__ Fight/ physical

____Inappropriate Language
____Verbal Harassment

____Verbally Inappropriate

__ Disruptive
____Insubordination
____Work not done

__ Selfinjury

___ Theft
____Vandalism

____ Other

Identifying Routines: Where, When and With Whom Problem Behaviors are Most Likely.

Schedule | Activity Likelihood of Problem Behavior Specific Problem
(Times) Behavior

Low High

1 3 4 5 6

1 3 4 5 6

1 3 4 5 6

1 3 4 5 6

1 3 4 5 6

1 3 4 5 6

1 3 4 5 6

1 3 4 5 6

1 3 4 5 6

1 3 4 5 6

1 3 4 5 6

Select 1-3 Routines for further assessment: Select routines based on (a) similarity of activities
(conditions) with ratings of 4, 5 or 6 and (b) similarity of problem behavior(s). Complete the FACTS-Part

B for each routine identified.
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Functional Assessment Checklist for Teachers & Staff (FACTS-Part B)

Step 1 Student/Grade: Date:
Interviewer: Respondent(s):
Step 2
Routine/Activities/Context Problem Behavior(s)
Step3 Provide more detail about the problem behavior(s)
What does the problem behavior(s) look like?
How often does the problem behavior(s) occur?
How long does the problem behavior(s) last when it does occur?
What is the intensity/level of danger of the problem behavior(s)?
Step 4 What are the events that predict when the problem behavior(s) will occur? (Predictors)
Related Issues (setting events) Environmental Features
___lliness ___Reprimand/correction ___ Structured activity
__ Druguse Other: being ___Physical demands Unstructured time
__Negative social ignored by peers __ Socially isolated Tasks too boring
_ Conflict at home __With peers ___Activity too long
__ Academic failure __ Other __ Tasks too difficult
Step 5 What consequences appear most likely to maintain the problem behavior{s)?
Things that are Obtained Things Avoided or Escaped From
____Adult attention Other: __Hard Tasks Other:
___Peer attention ___Reprimands
___Preferred activity ___Peer negatives
___Moneyithings ___Physical effort
____Adult attention
SUMMARY OF BEHAVIOR
Step 6 Identify the summary that will be used to build a plan of behavior support
Setting Events & Predictors Problem Behavior(s) Maintaining Consequence(s)
Step 7 How confident are you that the Summary of Behavior is accurate?
Strategies for preventing problem behavior Consequences for problem behavior
Problem Behavior(s)
Not very confident Very Confident
1 2 3 4 5 6
Step 8 What current efforts have been used to control the problem behavior?
Strategies for preventing problem behavior Strategies for responding to problem behavior
—__Schedule change Other: ____Reprimand Other:
___Seating Change ___Office referral
___Curriculum change __ Detention

March, Horner, Lewis-Palmer, Brown, Crone, Todd & Carr (2000) 4/24/00
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The Functional Assessment Checklist for Teachers and Staff (FACTS):
Instructions

The FACTS is a two-page interview used by school personnel who are building behavior
support plans. The FACTS is intended to be an efficient strategy for initial functional behavioral
assessment. The FACTS is completed by people (teachers, family, clinicians) who know the student
best, and used to either build behavior support plans, or guide more complete functional assessment
efforts. The FACTS can be completed in a short period of time (5-15 min). Efficiency and
effectiveness in completing the forms increases with practice.

How to Complete the FACTS-Part A

Step #1: Complete Demographic Information:

Indicate the name and grade of the student, the date the assessment data were collected, the
name of the person completing the form (the interviewer), and the name(s) of the people providing
information (respondents).

Step #2: Complete Student Profile
Begin each assessment with a review of the positive, and contribution characteristics the

student brings to school. Identify at least three strengths or contributions the students offers.

Step #3: ldentify Problem Behaviors
Identify the specific student behaviors that are barriers to effective education, disrupt the

education of others, interfere with social development or comprise safety at school. Provide a brief
description of exactly how the student engages in these behaviors. What makes his/her way of doing
these behaviors unique? Identify the most problematic behaviors, but also identify any problem
behaviors that occur regularly.

Step #4: ldentify Where, When and With Whom the Problem Behaviors are Most Likely

A: List the times that define the student’s daily schedule features (e.g. odd/even days) if
appropriate.

B: For each time listed indicate the activity typically engaged in during that time (e.g. small
group instruction, math, independent art, transition).

C: Use the 1 to 6 scale to indicate (in general) which times/activities are most and least likely
to be associated with problem behaviors. A “1” indicates low likelihood of problems, and a “6”
indicates high likelihood of problem behaviors.

D: Indicate which problem behavior is most likely in any time/activity that is given a rating of 4,
Sor6.
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